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Abstract

The study which was carried out ex-post- facto used a survey design to investigate Equity and Trust as correlates of administrative leadership behaviour of secondary school principals in Imo State school system. The study, more specifically sought to determine, empirically, the extent to which the principals have been able to apply equity and build trust among the members of his staff; whether equity exists in our secondary schools as part of principals' leadership behaviour; whether the principals administrative behaviour affect the tone of the school and the attitude of the staff towards principals' administrative leadership behaviour; the extent to which principals' leadership behaviour can influence the performance of the students, how much the principals apply procedural justice in their dealings with staff and assessing the impact of the application of equity and trust by principals on effectiveness of teachers in the schools. The study involved a sample of 2,576 teachers and 277 duty principals'. The sample was randomly selected in the case of teachers, out of the population of 5,152 teachers in the 277 State secondary schools in Imo State, while the duty principals' population of 277 was chosen for the study. Data was collected using the researcher's self constructed questionnaire to obtain information from the respondents. Data was analyzed using 
mean, pooled mean and z - test to answer the six research questions and test the hypotheses. Results indicated that there is a very low degree of equity as part of the principals' leadership behaviour existing in Imo State school system. As a result of this, teachers have little or no trust on their principal's leadership style and the entire management due to inconsistency in the application of equity. Thus, the general assessment of principals' leadership behaviour is that of lack of trust and confidence which did not suggest a good working relationship among the staff, and the lack of proper application of equity and trust in the leadership style of the principals have affected both the performance of the students and the tone of the school. Based on the findings, it was recommended that the Imo State education Board should organize seminars, workshops/conferences for school principals' focusing on equity, trust and procedural justice for effective administration. Since the principals play a key role in educational improvement, a good working environment should be created for equity to strive, the appointment/ selection of secondary school principals should be based on merit and the more teachers have ample trust in their principal the more effective they are. Principals should always aim at motivating their teachers by involving them in 
decision making and ensuring there is equity and trust. 

Introduction

The principals’ administrative behaviour determines, to a large extent, how much his workers and teachers are motivated. His attitude towards them either enhances or impedes the motivation of the staff to meet high performance standards. This results in bitterness and rancour of the teachers under the principal’s control. All those not fairly treated in the administration see no reason they should put in their best. A good administrator establishes a conventional relationship which is based on commitment to the welfare of the subordinates and in return, the subordinates naturally become obligated to their work and make more contribution than is expected of them. Equity and trust therefore induce teachers to be more willing to engage in extra-role behaviour. This in fact is a pivot of successful leadership (Nooteboom and Six, 2003)

Studies show that workers and teachers are more likely to be motivated to pursue complex tasks when they have confidence in the principal and his administration. The leader becomes a role model, if trust is successfully built, he succeeds in building trust in the subordinates (Ngodo, 2008). That kind of trust contends can be nurtured to full emotional identification with the leader and his or her vision. In such a situation, the staff and students are inspired and have the desire to become committed and involved in every effort to realize the principal’s vision.

Procedural justice (equity) is a vital component in the establishment and sustenance of trust between the principal and the teachers. Adams, (2008:223) defined equity as “a model of motivation that explains how people strive for fairness and justice in school exchanges or give and take relationships”. Equity theory proposes that individuals who perceive themselves as under rewarded will experience distress and that this distress leads to effort to restore equity within the relationship. It focuses on the determination of whether the distribution of resources is fair to both relationship partners.

Mayer, Davies, and Schoorman (1995), Nooteboom & Six (2003) define trust as faith in and loyalty to the leader or organization”. Nooteboom and Six (2003) maintain that trust is a very important factor in the work of leadership in organizations. In organizations, leaders necessarily need to mobilize workers’ commitment towards the organization’s goals. They will therefore have to deserve the trust of the workers for them to succeed in the mobilization of their support. This is because it stands to reason that if there is no trust in the interactions between organizational leaders and the members, the members will not be able to commit themselves to the organisation’s goals whatever the goals may be. Harber (2004), Mucube (2008) succinctly observed that organizational goals can be achieved when a social bond has been established between the administrator and the employees.

Equity plays an important role in the relationship between leader consideration and trust in the leader because equity is an antecedent of trust (Greenberg, 2005) in his own contribution observed that “equity has to do with fairness in handling the affairs of the members of the organisation. The leadership of a school principal therefore has a direct influence on the administrative effectiveness of the school system. Finally, Greenberg (2002) observed that fair procedures and practices enhance the acceptance of organizational performance.

The problem of this study is that there appears to be lack of trust and equity existing in administrative behaviour of principals of secondary schools in Imo State School System. These problems impede the efficiency and effectiveness of staff to meet high performance standards and enhancing learning outcomes.

The inability of the principal to build trust and apply procedural justice (equity) has resulted to bitterness and rancour amongst the teachers under his/her control, brings about feeling of disaffection and demotivation as effort towards efficiency becomes reduced. Staff become inwardly disgruntled or outwardly difficult or aggressive and nothing moves. Teachers reluctantly go to class and leave other areas where they should  help the principal to maintain law and order in the school, since they are unfairely treated or some people are more favoured than others in the school, or due process has not been followed in the appointment of the principal by the government.

The situation is further worsened when the principal adopts divide and rule policy and this creates untold problems in schools. These problems sometimes disturb education and adversely affect students’ academic performance, achievements and proper running of the school activities. Could it be that the principal is not properly trained and aware of the need to build trust and apply equity in organizations? This study therefore aims at relating equity and trust as correlates of administrative leadership behaviour of principals of secondary schools in Imo State school system, with a view of making recommendations as appropriate for what could be done to built trust and apply equity among school principals in Imo State.

The scope of this study is the three education zones in Imo State school system namely, Okigwe, Owerri and Orlu which have two hundred and seventy seven (277) public secondary schools.

Specifically, the objectives of the study are to:

i.
Find out the degree of equity that exists in our secondary schools as part of the principals’ leadership behaviour.

ii.
Investigate whether teachers trust affect the principal’s leadership behaviour 

iii.
Determine the general assessment of the principal’s leadership behaviour in relation to the application of equity and trust.

iv.
Find out the extent to which principals have been able to establish trust among the staff.

v.
Investigate how much the principal’s administrative style affects the tone of the school.

vi.
Determine how the principal’s administrative style affects the performance of the students.

The study may create a lot of awareness in principals on the issue of trust and equity in their dealing with the teachers. The research may also go a long way in sensitizing other administrators, ministry of education officials and teachers in the areas of their weakness in establishing trust and applying equity in their organizations. This study will reveal the importance of equity and trust in school improvement.

The following research questions were posed to guide the study.

i.
What degree of equity exist in our secondary schools as part of the principals’ leadership behaviour?

ii.
Do teachers trust their principals leadership behaviour?

iii.
What is the general assessment of the principals’ leadership behaviour in relation to the application of equity and trust?

iv.
To what extent have the principals been able to establish trust among their staff?

v.
To what extent does the principal’s administrative style affect the tone of the school?

vi.
What is the extent of the effect of the principal’s leadership behaviour on the performance of the students?

The following null hypotheses tested at 0.05 level of significance were formulated for the study.

Ho1:
There is no significant difference between the principals’ application of equity and trust and the confidence the staff have on the principals’ leadership style.

Ho2:
There is no significant difference between the principal’s application of equity and trust and the extent to which the principal’s administrative style affects the tone of the school.

Ho3:
There is no significant difference between the principals’ application of equity and trust and the extent to which the principal’s administrative style affects the tone of the schools.

To establish a relationship between leadership and trust, Sharmi (2013) contend that trust is the primary attribute associated with leadership. Also, Huber and West (2002), Stewart, (2006) assert that the school leader is most often cited as the key figure in the individual school’s development, either blocking or promoting changes, acting as the internal change agent and overseeing the processes of growth and renewal.

The students’ perception of the principals’ leadership behaviour and styles had direct effects both on the students’ academic effectiveness, achievement and the organizational culture. Kythreotis, Pashiardis and Kyriakides (2010).

Polat and Tugba’s (2011) research indicated the organizational image and its sub-dimensions are associated with organizational trust. Bujang and Ngodo’s (2010) findings revealed that procedural justice correlated highly with trust.

Lagace (1999), Dirks and Ferrini (2002) Gillespie and Mann (2004) also observed that organizational citizenship behaviour, organizational commitment and job satisfaction all stem from perception of fairness, specifically procedure justice. These studies further showed that these positive perceptions impact those attitudes and behaviours only through building trust in the employees. Furthermore, research by Kant and Rangannavar (2013) indicate that there is a significant difference in organizational commitment and administrative behaviour of school heads.

Sharma’s (2013) research indicated a strong and positive correlation between perception of teachers on leadership qualities of principals. On the research conducted by Flahive (2015), findings showed flaws in leadership behaviours in three domains: human relations, trust and instructional leadership. Figen, Murat and Sabri’s (2014) results demonstrated that there is significant positive correlation between the sub-dimensions of the teachers’ perception of justice at school and trust in school principals. Also, the sub-dimensions of the teachers’ justice perception at school were related to one another at a high level.

Procedural justice had partial mediating role between transformational leadership and trust in principals. (Hassanreza and Hassan, 2010), (Hassanreza and Keyvan’s (2011) finding showed that procedural justice had a significant influence on teachers trust on organizational citizenship behaviour through job satisfaction and organizational commitment. 

There is a positive significant correlation between instructional leadership behaviours of school principals and organizational trust perception of teachers, and all factors of the instructional leadership behaviours had a significant prediction level for all of the factors of the organizational trust hence these variables are inter-related and closely correlated in the school organization (Gokhan, 2012); Odoemenam, (2010).

Dirks and Ferrin (2002) Gillespie and Mann (2004) also observed that organizational citizenship behaviour, organizational commitment and job satisfaction all stem from perceptions of fairness and trust.

Bryk and Schneider (2002) concluded that trust was pivotal in the improvement in mathematics and reading performance in Chicago Public Schools. Trust is very important for the moral leadership efforts of both primary and secondary school principals. Hoy, Smith and Sweetland (2002), Tartar and Hoy (2004). Absence of teacher trust at school cause conflicts (Ischannen 2011), and when ineffectively handled, it may affect the achievement of organizational goals. A basis for research for examining the nature, extent, and effect of trust relationships in the lives of school administrators was carried out (Noonan, Walker and Kutsyuruba (2008) and he acknowledged that trust is hard to repair and they all seemed to recognize that trust breaches and violations were common occurrence.

Method

This study is a correlation survey which adopted ex-post-facto design. This was because the events have already taken place and the researchers have no control over it. The area of the study was Imo State Nigeria, consisting of twenty-seven (27) local government areas and three education zones. 

The population of two hundred and seventy-seven (277) consists of all the duty principals, five thousand, one hundred and fifty (5,150) teachers in the three education zones of Imo State.

The sample of this study was made up of 2,575 teachers out of 5,150 and 277 duty principals. The sample was randomly selected in the case of both teachers and principals. About 50% of the entire population of the teachers and 100% of the principals were used. Both the principals and teachers were used in the study because they knew the extent to which the principals have been able to establish trust and apply equity in Imo State education zones.

The instrument for data collection was a researcher - constructed questionnaire titled “Equity and Trust as Correlates of Administrative Leadership Behaviour of Principals of Secondary Schools (ETCALBPSS). The instrument was validated by the researchers, colleagues in the departments of educational management, measurement and evaluation, from Faculty of Education, Abia State University, Uturu, Nigeria.

Reliability of the instrument was determined by the test-retest method. By this method, a trial test was done using fifteen teachers and ten principals within the area of study who were not a part of the sample. The exercise was repeated after two weeks on the same respondents. The two set of scores were computed statistically using Pearson’s production moment correlation. The instrument was found to have a reliability co-efficient index of 0.82, considerably high enough and therefore adequate for the study.

The administration of the instrument was done personally by the researchers with the help of some trained research assistants to ensure prompt collection of the questionnaire. Standard Deviation,  mean scores were used to answer the research questions, while the Z-test was utilized to test the three null hypotheses of the study.

Results 

Table 1:  Summary of Mean Rating Analysis of the Degree of Equity Existing in our Secondary Schools as Part of the Principals’ Leadership Behaviour

	S/N
	Item Specification
	4

SA
	3

A
	2

D
	1

SD
	Total

∑X
	Mean
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	Decision
	Pooled Mean

	1.
	The equity theory does not exist in my secondary school setting.
	2512
	2493
	2320
	2300
	9625
	3.37
	
	

	2.
	My Principal as the head of the school does not consider equity as necessary correlates in his leadership behaviour.
	2567
	2553
	2500
	2513
	10133
	3.55
	
	

	3.
	My school principal dies not consider the equity theory in his dealings with the staff.
	2515
	2532
	2510
	2508
	100065
	3.53
	
	

	4.
	He is always inconsistent in matters of equity.
	2584
	2565
	2520
	2500
	10169
	3.57
	
	

	5.
	He treats all staff with inordinate attention
	2575
	2565
	2544
	2530
	10214
	3.58
	
	


Table 1 above shows that according to the perception of the teachers, they highly favoured all the items of the questionnaire. The pooled mean of 3.52 is an indication that the degree of equity and trust as correlates of administrative leadership behaviour of principals of secondary schools in Imo State School System is very high.

Results 

Table 2:  Summary of Mean Rating Analysis of Teachers’ Trust on the Principal’s Leadership Behaviour

	S/N
	Item Specification
	4

SA
	3

A
	2

D
	1

SD
	Total

∑X
	Mean
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	Decision
	Pooled Mean

	6
	My principal does discharge his duties in a fair and trustworthy manner
	1620
	1630
	1655
	1665
	6570
	2.30
	
	

	7.
	I have ample trust in my principal.
	1659
	1648
	1690
	1695
	6692
	2.35
	
	

	8.
	I have implicit confidence in the principal
	1556
	1546
	1577
	1588
	6267
	2.20
	
	

	9.
	I live my job because of the love I have for my principal
	1607
	1622
	1632
	1647
	6508
	2.28
	
	

	10.
	My principal is always consistent in matters of equity and trust
	1490
	1485
	1500
	1512
	5987
	2.10
	
	


Table 2 above shows that teachers disagreed with all the items of the questionnaire. The pooled mean of 2.03 is an indication that teachers have no trust on their principals.

Table 3: Summary of Mean Rating Analysis of Principals’ Leadership Behaviour in relation to Equity and Trust
	S/N
	Item Specification
	4

SA
	3

A
	2

D
	1

SD
	Total

∑X
	Mean


[image: image3.wmf]-

X


	Decision
	Pooled Mean

	11.
	The staff has high regard for the principals because of equity, fairness and trust observed in his administration
	1410
	1400
	1430
	1450
	5680
	1.99
	
	

	12.
	My principal does not use the divide and rule system in his administration.
	1331
	1341
	1381
	1391
	5444
	1.91
	
	

	13.
	My principal is a good leader because of his ability in handling issues concerning equity and trust.
	1357
	1346
	1393
	1397
	5511
	1.93
	
	

	14.
	He is always there to settle disputes among the members of staff
	1519
	1529
	1550
	1561
	6159
	2.16
	
	

	15.
	He treats everybody equally without fear or favour.
	1520
	1530
	1560
	1570
	6180
	2.17
	
	


According to the teachers’ perception, table 3 above shows that they disagreed with all the items of the questionnaire. The pooled mean of 2.28 is low, is an indication that the assessment of the principals’ leadership behaviour by the teachers in relation to the application of equity and trust is abysmally not encouraging for a good working relationship.

Table 4:  Summary of Mean Rating Analysis on Principals’ Ability to Establish Trust among their Staff

	S/N
	Item Specification
	4

SA
	3

A
	2

D
	1

SD
	Total

∑X
	Mean
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	Decision
	Pooled Mean

	16.
	My principal involves the staff in decision making
	1515
	1535
	1555
	1575
	6180
	2.17
	
	

	17.
	My principal commands respect from the teachers and students
	1610
	1620
	1650
	1654
	6534
	2.29
	
	

	18.
	My school principal always makes certain appointment and recommendations not minding his relationship with the staff
	1622
	1632
	1653
	1662
	6569
	2.30
	
	

	19.
	My principal exhibits leadership by example
	1625
	1636
	1657
	1668
	6586
	2.31
	
	

	20.
	My principal is always fair in assigning duties to staff
	1615
	1635
	1654
	1675
	6579
	2.31
	
	


Table 4 above shows that majority of the teachers disagreed with all the items of the questionnaire. The pooled mean of 2.28, gave the indication that the teachers are of the view that their principals have not established any concrete evidence to gain their trust and confidence in the administration of the school.

Table 5: Summary of Mean Rating Analysis of Principals’ Administrative Style and its Effect on the Tone of the School

	S/N
	Item Specification
	4

SA
	3

A
	2

D
	1

SD
	Total

∑X
	Mean
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	Decision
	Pooled Mean

	21
	My principal’s leadership style is that of open-door policy.
	1516
	1526
	1546
	1558
	6146
	2.15
	
	

	22.
	His leadership style has improved the teaching and learning culture of the school.
	1310
	1319
	1341
	1353
	5323
	1.78
	
	

	23.
	He employs democratic leadership style in decision making
	1304
	1310
	1339
	1345
	5298
	1.86
	
	

	24.
	He tries to involve and move along with all the staff
	1334
	1339
	1365
	1380
	5418
	1.90
	
	

	25.
	Both students and staff like the principal’s leadership style
	1405
	1415
	1465
	1475
	5760
	2.02
	
	


Table 5 above shows that majority of the teachers disagreed with all the items of the questionnaire. The polled mean of 1.96 fall short of the expectation. This gave the indication that the principals’ leadership style in Imo State School System has not in any way improved the tone of the school.

Table 6: Summary of Mean Rating Analysis of Principals’ Administrative Style and its Effect on the Performance of the Students

	S/N
	Item Specification
	4

SA
	3

A
	2

D
	1

SD
	Total

∑X
	Mean
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	Decision
	Pooled Mean

	26.
	The students in my school have developed good reading habit because of the principal’s leadership qualities 
	1545
	1560
	1570
	1586
	6263
	2.20
	
	

	27.
	The students’ performance in extra-curriculum activities has improved because of principal’s leadership qualities
	1570
	1588
	1620
	1632
	6410
	2.25
	
	

	28.
	My principal devotes enough time to supervise teaching and learning
	1576
	1586
	1621
	1641
	6424
	2.25
	
	

	29.
	Students perform better as they are involved in decision making
	1303
	1318
	1329
	1344
	5294
	1.86
	
	

	30.
	Students’ performance in attendance and discipline has improved because of principal’s leadership qualities
	1563
	1576
	1609
	1624
	6375
	2.24
	
	


From table 6 above, it is evident that the teachers disagreed with all the items of the questionnaire. The pooled mean of 2.16, which is said to be very low. This means that the principals’ leadership style did not affect the performance of the students positively. The schools are not doing well in developing students’ reading habit, extra-curriculum activities, attendance and discipline.

Ho1:
There is no significant difference between the principals’ application of equity and trust and the confidence the staff have on the principals’ leadership style.

Table 7: Summary of Z-test Analysis of Principals’ Application of Equity and Trust in Relation to Staff Confidence

	Item Specification
	Mean
	SD
	N
	Std Error
	Z – Cal
	Z – Crit.
	Signif. Level

	Principals’ application of equity and trust
	28.98
	4999.97
	2852
	11.53
	0.66
	1.96
	0.05

	Teachers’ confidence on the principals’ leadership style
	21.37
	361.15
	2852
	
	
	
	


The calculated Z-test value of 0.66 is less than the critical Z-test value of 1.96 and hence the null hypothesis was accepted and we concluded that there is no significant difference between the application of equity and trust by the principals and the confidence the teachers have on their leadership style.

This means that the trust and confidence that the staff has on their principals’ leadership style are very low and the leadership style is being questioned. Most teachers have lost confidence on the leadership style of their principals due to the inarticulate application of equity and trust to their convictions.

Ho2: 
There is no significant difference between the principals’ application of equity and trust and the extent to which the principals’ administrative style affect the tone of their schools.

Table 8: Summary of Z-test analysis of Principals’ Application of Equity and Trust and the Extent that they affect the tone of their schools

	Item Specification
	Mean
	SD
	N
	Std Error
	Z – Cal
	Z – Crit.
	Signif. Level

	Principals’ application of equity and trust
	10.14
	242.34
	2852
	6.63
	0.098
	1.96
	0.05

	Teachers’ confidence on the principals’ leadership style
	10.79
	258.10
	2852
	
	
	
	



The calculated Z-test value of 0.098 is less than the critical Z-test value of 1.96 and hence the null hypothesis was accepted. In other words, there is no significant difference between the application of equity and trust by the principals and the extent their administrative style affects the tone of their school.


This means that the principals’ wrong application of their administrative style affects the tone of the school negatively. The leadership is not open-door; it is autocratic decisions observed and teachers are not involved in decision making.

Ho3:
There is no significant difference between the principals’ application of equity and trust and the performance of the students.

Table 9: Summary of Z-test Analysis of Principals’ Application of Equity and Trust with Respect to Staff Confidence 

	Item Specification
	Mean
	SD
	N
	Std Error
	Z – Cal
	Z – Crit.
	Signif. Level

	Principals’ application of equity and trust
	28.98
	499.97
	2852
	11.41
	0.74
	1.96
	0.05

	Students’ academic performance
	20.59
	348.24
	2852
	
	
	
	


The calculated Z-test value of 0.74 is less than the critical Z-test value of 1.96 and hence the null hypothesis is accepted and we concluded that there is no significant difference between the application of equity and trust by the principals and  the performance of the students.

The wrong application of equity in the administrative style of the principals have very bad influence in the moral, social and even academic performance of the students. The students cannot develop good reading habits and are not involved in decision making.

Findings 

(a) Degree of Equity in School and Principal’s Leadership Behaviour

The result of data analyzed based on the questionnaire administered gave answer to the research question as presented on Table 1. It shows that equity theory does not exist in the school system and that the principals of the schools place other consideration first before equity. The principals put aside equity 
when dealing with the staff and are very inconsistent in matters of 
equity and giving inordinate attention to the staff. This goes a long 
way to show that lack of equity and trust is very high with a mean score of 3.52, The leadership style of most principals in the secondary school today is that which lacks trust, vision and communication skill. That is why Bujang and Ngodo (2010) were of the view that for leaders to mobilize their workers commitment towards the organizational goals, they will have to deserve the trust of their workers, since lack of trust in the interaction between the leaders and workers will lead to non-commitment to the organizational goals.

(b)
Teacher's trust of their principals' leadership behaviour. 

The result of the analysis of the data, based on the administered questionnaire, gave answer to the research question as presented on Table 2. The result indicated that most principals have been perceived by their teachers as not discharging their duties fairly and trustworthily and are inconsistent in matters of trust and equity. These as a result made these teachers not to have implicit confidence on the principals (item 8, mean score = 2.20). These attitudes of the principals have affected the job performance of many teachers (item 9, mean score = 2.28). The overall mean score (2.48) shows that the teachers have no trust and confidence on the leadership of their principals. Many of our schools lack the type of leadership behaviour that can transform schools and give both students and teachers sense of direction. According to Leithwood, Jantzi and Steinbach (1999) transformational leaders are in continuous pursuit of three goals; goals; helping the staff members to develop and maintain a collaborative professional school culture, fostering teacher development and helping teachers solving problems together more effectively. Due to the pursuit of personal gains and avarice, many principals, even when they are professionally trained, put behind them the principles and theories of leadership. 

(c) 
The general assessment of the principals leadership behaviour 
as regards application of equity and trust
The answer to the research question as presented on Table 3, is negative in the sense that the teachers' general assessment of their principals shows that of disregard because equity, fairness and trust are not observed in their administration (item 11, mean score=1.99). According to t1e leaders' perception, most principals have been assessed as using divide and rule system of administration coupled with their inabilities to settle disputes among members of staff (items 13, 14). They do not involve staff in decision making, and make appointment and recommendations based on their relationship with the staff (item 18, mean score = 2.30). The overall mean of 2.28 is an indication of low assessment of the principals' leadership style by their leaders and lack of confidence and trust. Many principals are unaware of the need to motivate their staff through the application of equity, trust and procedural justice and have paid deaf ear to these essential ingredients to administration. Our schools suffer ineffective leadership and mal-administration which have affected academic performance of the students, teacher-management relationship and school disciplinary disposition. This finding agreed with Odoemenarn (2010) who stresses that conflicts between individuals and groups occur when the respective parties perceive that the satisfaction of their needs and accomplishment of goals are being blocked by others. Trust, itself, in the leader as well as the organization, and commitment to both, would be necessary requirements for a leader to successfully carry through his programme, As Lagace (1999) puts it, there is a direct relationship between trust and each of organizational commitment and job satisfaction. 

(d) 
The Effect of the Principals' Administrative Style on the Tone of 
the School

The result of the data analysis based on the completed questionnaire shows the answer to the research question as presented on Table 4.5 as negative. The principals in the secondary schools have not been seen as involving their teachers in decision making and do not use democratic leadership style. According to the perception of the teachers most principals are not appreciated by their teachers and students. The leadership style of most principals do not improve the teaching and learning culture of the schools in Imo State (item 22, mean score = 1.87). The discipline of students is left for the principals who prefer to run close administration. These are indication that the tone of the schools is being negatively influenced due to the principals close door system and poor leadership style. A dispute over school administrative flop may harm efforts to improve performance in school activities, disciplines, teacher-students relationship and even academic performance. When conflict between school staff and their head is not properly addressed it could undermine efforts to improve performance.

(e) The Effect of the Principals' Administrative Style on the Performance of the Students

Table 4 shows that teachers, from the result of the data analyzed which was based on the responses of the teachers, who judged their principals administrative performance as poor. The teachers also agreed that the reading habit of the students have not improved, since principals never                   cared to supervise teaching and learning. They also opined that attendance and discipline were on the decline (item 30, mean score = 2.24) due to the leadership qualities. They also agreed that students no longer participate in 
extra-curricular activities (item 27, mean score = 2.25). 

Mucube (2008) states that to foster democratic institutional management at school level, all stakeholders are to be accorded active and responsible roles so as to encourage tolerance, rational discussion and collective decision making. Harber (2004) in support of the above assertion, said that they help in creating an environment conducive for teaching and learning, developing a mission statement for the school, ensuring quality education for learners, deciding on school uniform, policy on disciplinary action.
(f) The pursuit of equity and excellence in education on teachers' confidence, tone of the school and students performance

The researchers found out that there was no significant difference between the application of equity and trust by principals and the confidence the staff have on the principals leadership style, tone of the school and students performance. This therefore suggests democratic school governance as best for our schools. Teachers should develop adequate confidence and trust all their principals in order to bring out their best for the required change to 
occur in the school environment. Johanson (1994) argues that needs of each school are best determined at local level (between principals, teachers and parents) as each school has distinctive needs.

The principal cannot do this alone. Equity in education is a major policy concern everywhere as it affects the trust and confidence teachers will have on the leadership of the school; the where and how the school is moving and the performance of the students are all related. When the leadership employs equity theory in dealings with staff and students, there will be trust and 
confidence built around the administration and school programmes will move smoothly and students will perform effectively.

The research finding hence contradicts the work of Hoy, Smith and Sweetland, Tartar and Hoy (2004) on the significance of trust for effective management efforts of both secondary teachers and equally reveal the importance of the relationship between equity and trust, job satisfaction and organizational commitment important influence on trust, job satisfaction and organizational commitment (Hassanreza and Hassan, 2010; Hassanreza and Keyvan, 2011).

It is pertinent to highlight that this research findings on lack of apathy to the importance of equity and trust on the part of principals in Imo State collaborate the studies of Flahive (2015) whose results indicated flaw leadership behaviours in three domains human relations, trust and instructional leadership.

The principal cannot do this alone. Equity in education is a major policy concern everywhere as it affects the trust and confidence teachers will have on the leadership of the school; the where and how the school is moving and the performance of the students are all related. When the leadership employs equity theory in dealings with staff and students, there will be trust and confidence built around the administration and school programmes will move smoothly and students will perform effectively.

Conclusion
Based on the results of the study, it is established that: 

i.
Lack of equity and trust as correlates of administrative leadership behaviour of principals of secondary schools in Imo State School System is very high. 

ii.
Most principals have been perceived by their teachers as not discharging their duties fairly and trustworthily and are inconsistent in matters of trust and equity. 

iii.
The general assessment of the principals' leadership behaviour in relation to the application of equity and trust is that of lack of confidence, does not encourage a good working relationship and the principals have not established concrete evidence to gain the teachers co-operation and understanding. 

iv.
Lack of equity and trust as principals' administrative style affects the tone of the school, performance of the students, collective decision making and rational discussion negatively in Imo State School System. 

v.
There is no significant difference between the application of equity and trust by principals and the confidence the staff have on the principals' leadership style. 

vi.
The students have been seen as the central focus, since every activity in the school is geared towards improving them in character and in learning. The principal, being a central figure in the school, pivots the school activities and makes progress in attaining educational goals. Failure on the part of the principals to carry every member along results in power struggle, loss of confidence and trust and various disciplinary problems among students.

vii.
The findings show that equity, as a major policy concern in education, has been pushed to the background by principals in their various schools thereby creating misunderstanding between teachers’, administration and even among students.

Recommendations

Based on the findings of this study, the following recommendations are made.

i.
It is believed that secondary school principals play a key role in educational improvement; it is therefore necessary that good working environments should be created for equity and trust to strive. 

ii.
The selection of principals should be based on certain criteria or logically laid down principles by the state education board and made available to prospective principals. There should be no favouritism in the selection based on nepotism or tribalism. 

iii.
The state secondary education management board should, from time to time, organize seminars and workshops for school principals on secondary school administration. 

iv.
Experience shows that the area emphasized in school supervision is the teaching/learning, but the principal/staff relationship is not talked about. The researcher therefore recommends that the principals’ leadership behaviour in relation to the application of equity and trust should  be emphasized as well.

v.
To be able to determine the teachers and students feelings/opinion about the principals’ leadership behaviour and for him to improve on it, every school should have a box into which the students and teachers should drop their comments on how to enhance effective administration.

vi.
Also, teachers should have ample trust in their principal who has been appointed head over them and the principals should always aim at motivating their teachers by involving them in decision making and ensuring there is equity and trust.
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